Utilizing Authentic
Assessment Within
the Classroom

UACTT Summer Conference 2014
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Let’s Begin With a
Pre-assessment...

When you hear the What types of
word “assessment” assessments do you
you think of.... already use in your
classroom?
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Assessments = Grow

Increases
Growth

Creates
Awareness

Provides
Feedback

Promotes
Reflection




Small Group Discussion:

How do you know if a student is learning
and growing in your class in general?

Do you know specifically how well they
understand the material everyday as they
walk out of your classroom?

Do you use your knowledge of their level
of knowledge to inform your next lesson?




Small Group Discussion:

How do your students know if they are
learning and growing in your class in
general?

Do they know specifically what they have
learned as they walk out of your class
everyday?

Do they know that this knowledge will be
linked to the learning awaiting them next class
period?



The Need For Frequent Feedback

Why is feedback so important?

According to Hattie’s meta-analysis of visible learning,
increasing Feedback within the classroom had an achievement
effect size of .72. Meaning, the more feedback given, the more

your students will achieve!
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Formative Vs. Summative

0 Activity: Create a Venn Diagram that
indicates the similarities and differences
between formative and summative
assessment



Formative Assessments:
Signals

0 Signals can be used by students to quickly indicate
their understanding of the concept presented in a
lesson. The teacher can quickly scan the classroom

and assess who understands the concept, who may

need more help, and who does not have the idea at all.

The use of signals relies on two things: the ability of
students to assess their own understanding of the
concept, and their willingness to be honest about
where they are on the learning continuum. The latter
is fostered by a classroom climate where it is safe to
say, "I don't understand."



Examples of

fies

1V1

Signal Act

0 Fist to Five

0 Thumbs Up, Side, Thumbs Down



Formative Assessments: Vihi
Questioning and Observing

0 Asking better questions affords students an
opportunity for deeper thinking and provides teachers
with significant insight into the degree and depth of
student understanding. Questions of this nature
engage students in classroom dialogue that expands
student learning.

0 The more we know about students, the more we can
help them. Observations can help teachers determine
what students do and do not know. Being an active
observer and coach in your classroom will open up
your understanding of where your students are as far

as their learning goes.



Resources to Strengthen
Questioning and Observing:

0 http://wvde.state.wv.us/teach21/Questioning.html

0 http://wvde.state.wv.us/teach21/Observations.html

0 Strategies to try to keep all students engaged in
the discussion:

0 Cold Call

0 Equity Sticks
0 Choral Responses
0 White Boards


http://wvde.state.wv.us/teach21/Questioning.html
http://wvde.state.wv.us/teach21/Observations.html

Formative Assessments:
| Visual & Kinesthetic Activities

0 Visual activities offer the teacher a quick way of
assessing student depth of understanding regarding a
specific concept and the ability to adjust instruction
immediately to address student needs. Because
students are using another art-form to express their
knowledge, they are more likely to remember what
they’ve learned.

Kinesthetic assessments are a good way to add
movement in the classroom and allow teachers to
determine the depth of student learning in a
non-verbal form to inform their instructional decisions.



Examples of
Visual & Kinesthetic Activities:

0 Tableaus & Improv

0 Inside/Outside Circle
0 4 Corners
O Artistic Representations

0 Graphic Organizers, Maps or Webs



Formative Assessments:
Self and Peer Evaluation

0 Peer and self-assessment help to create a learning community
within the classroom. When students are involved in criteria and
goal setting, self-evaluation becomes a logical step in the
learning process. Students become metacognitive and are more

aware of their personal strengths and weaknesses.

With peer assessment students begin to see each other as
resources for understanding and checking for quality work
against previously determined criteria.

The teacher can examine the self-assessments and the peer
assessments and identify students' strengths and weaknesses.
"When students are required to think about their own learning,
articulate what they understand, and what they still need to learn,
achievement improves." (Black and Wiliam 1998)

When the class is aware of the set of standards by which they will
be evaluated (aka, the rubric) they will use this as a tool to help
one another grow.



Examples of
Self and Peer Evaluation:

0 Preview Performances & Workshops

0 Self-Reflection/Journal Entries

0 Objective Trackers



- Formative Assessments:
- End of the Day Summarizing

0 We all know that a good lesson ends with
the teacher summarizing what was
taught that day.

e iRty

0 A great way to assess the students
learning is to have the students
participate in this process so that they

are learning from each other, and you

are learning from them!



Examples of
End of the Day Summarizing:

0 One Sentence Summaries

0 Think, Pair, Share

0 3,2,1

0 Exit Tickets



Summative Assessments

Malke sure that students know what the summative
assessment will be at the start of the unit.

Connect the summative assessment directly to the
specific standards you are measuring.

If you’ve used formative assessment well, the student
will be less nervous about the summative assessment
because they already know where they’re at.

Give standard based rubrics out at very beginning of
unit so they know what they have to master




| Tips to Make a Solid Rubric

Identify and assess standards from the State Core

Scale Labels — Select labels that are appropriate for
level, but aren’t discouraging

Includes an even number of proficiency levels —
With a clear definition of what each skill level looks
like.

Include a realistic number of concepts to assess

Provide students with real feedback about their
performance — Written or verbal as well




Rubric Resources:

O http://www.collierschools.com/english/1
a/docs/Drama%20Guide.pdf

O http://www.pl2.nysed.gov/cial/arts/pu
b/theatresupplement.pdf

0 http://www.mfaa.msde.state.md.us/sour
ce/MDFAdeveloping 2d 3b.asp#top



http://www.collierschools.com/english/la/docs/Drama%20Guide.pdf
http://www.collierschools.com/english/la/docs/Drama%20Guide.pdf
http://www.p12.nysed.gov/ciai/arts/pub/theatresupplement.pdf
http://www.p12.nysed.gov/ciai/arts/pub/theatresupplement.pdf
http://www.mfaa.msde.state.md.us/source/MDFAdeveloping_2d_3b.asp#top
http://www.mfaa.msde.state.md.us/source/MDFAdeveloping_2d_3b.asp#top

| Student Learning Objectives

Mandated by the State — Will vary by district

Will measure the growth and progress of students throughout a
unit/semester or year

Teacher will use many formative assessments and one large
summative assessment as a way to track student growth

Data about student growth will be collected by the teacher and
students throughout the process

Teacher will report final data and student growth — This will be
part of the new teacher evaluation system

You will receive specific training from your district as to how they
will implement this into schools




Example of an SLO
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Planning Template

Directions: This planning template s designed to assist with professional devel opment for
educators as they learn to create Student Learning Objectives (SLOs). A complete SLO must include
the information on Learning Goals, Assessments, and Targets found in the sections below,

The recommended Utah SLO template for district, school, and educator use is available at

schodl suteh. cert/Educator-Effediveness-Pro) Resourcesaspx For efficiency
purposes, educators may choose to use the Utah online SL O template also available at this site.
Tnstructions and exampl es areimbedded into the online template for convenience

Course/Grade Level Information

Course Name

Theatre F oundations IV

Brief Course
Description and
Number of
Students

There are two basic goals in theatre education: finding meaning
inwarks of theatre art through the study and apprediation of
theatre as an art fom, and constructing meaning in warks of
theatre art through the study and skill development of theatre
techniques in the creation of that theatre art. To these concepts
this course adds depth as well as breadth through the study of
saripting suspense; establishing historical and cultural worlds
(Shakespeare); using accents and dialects; emational
connection; subtext; symbdic design; theatre careers; the
directing concepts of vision, staging, and produding; play
revews; arts integration within a dramatic presentation; and
advanced theatre assessment strategies. The prerequisite for
this course is Foundations |, 11, ar 111 (1800, 1810, or 1820)

) Uie Sawe

Alta High School

Canyans Schoal District
21014

Establish a Learning Goal: Write your proposed Learning Goal Then thoroughly complete the
planning information. The planning information is used to guide the SMART review. Finalize your
Learning Goal (as needed) once you have completed the SMART review.

Spesific —Leaming Goal is focused on the big idea and Utah Core content standards

Measurable — Leaming Goal is able to be appropriately and adequately assessed (note the
Assessments section below will identify the specific assessment to be used)

Appropriate - Leaming Goal is within the educator's control to effect change and is important
and meaningful for students to leam during the identified time span

Realistic ~Leaming Goal, whil ¢ ambitious, is achievable for both educators and students, during
the time span identified

Time Limited Learning Goal can be evaluated within the time under the educator’s control.

A Learning Goal describes what students wall be able to do at the end of the course or grade based on
course or grade-level Utah Core content standards and cumriculum.

Proposed SLO Learning Goal

Grade Level(s)

Grades 8-12

Process, Implem entation Timeline, and Sign-Offs

Nemes and current job
positions of those
developing this SLO

Alyn Bone, teacher, Syracuse | r. High Davis Schoal District,
J die Sauve, Alta High Schaal, Canyons Schoal District

Administraor/Supervisor
Name and Title

Sharee | orgensen, Canyons District Fine Arts S pecialist|

Administrator/Supervisor
sign-off of initial SLO
Date final SLO s due to
determine educator
effectiveness rating

Sharee ) orgensen
May 20, 2014

Write the proposed SLO Students will use the basic elements of design through
Learning Goal then interpreting and organizing multiple aspects of technical
complete the planning theater,

information
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Example of an SLO

BiuataNune || Uie SaE

Schod Name | Alta High Schol

Distri Name | Canyons School Distict
Deelpinel | 210114

A Learning Goal describes what students will be able to do at the end of the course or grade based on
course or grade-level Utah Core content standards and cumriculum.

) Uie Sawe

Alta High School

Canyans Schoal District
21014

Planning Information for the L earning Goal

Tdentify the big idea
supported by the Learning
Goal

Artists use both aesthetic and critical processes to design and
critique quality, interpret meaning, and determine value.

A Learning Goal describes what students will be able to do at the end of the course or grade based on
course or grade-level Utah Core content standards and cumiculum.

Planning Information for the L earning Goal

Being specificto the
different aspects of the
Learning Geodl, describe the
instruction and strategies
that will be used to teach
this Learning Goal

Instructional methods include: demonstrating, interpreting and
organizing the technical aspects of a performance such as
lighting, set, props make-up and costume design.

List all Utah Core content
standards that are associated
with this big idea, (include
the text and code of the
standards)

Standard 3 Desigrirgimplerrerting

‘Shderts Lsethe basic derrerts ofdesign
Oljectve A: Visudizsion

Ersion design deas for charstic presertafiors.

stugiore,
presertaton: e, fromthe viewpoirt of set costuring lights, sour, ke, arel props.

. fomthe
costrring lighing sound, mekeup, and props
"Dra ey
fumiure, entrarce vays, action needs
Obsectve B: Tedology
Invesig the techrical s recpired to execulz 2 design

costring lighing. sound, mekeun, and props.

Tdentify the time span for
teaching the Learning Goal
(e.g., daily class -45
minutes, two days a week.
for the entire school year).

Thraughout an 8 week unit for 80 minutes every other day
throughout a semesterfyear course. students will be leaming
and synthesizing their understanding of the variaus aspects of
elements of design inthe theatrical arts.

Explain why this Learning
Goal is important and
meaningful for students to
leam.

Students of Theatrical Arts explare haw the aesthetics of the
world around them relates to designing for a story and
communicating emotion through design.

Explain how this time span
is appropriate and sufficient
for teaching the Leaming
Godl

Eight weeks will allowintroduction to design concepts which
will then be utilized throughout the course. The concepts will
be expanded weekly in specific technical theater areas
throughout the semester course

Describe how the Learning
Goal requires students to
demonstrate deep
understanding of the
knowledge and skills of the
standards or bigidea being
measured,

In order to analyze, interpret, and critique with evdence, the
leaming goal will require students to demonstrate strategic
thinking and reasoning. Therefore the Leaming Goal is at a
DOK Level 3.

From the SMART review
above, findlize the SLO
L carning Goal

Final SLO L earning Goal

Students will understand and analyze the basic elements of
design in theatrical arts through interpreting, creating
productions using multiple aspects of technical theater, and
criiquing through refiective essays using evidence from
various assignments,




Example of an SLO

BiuataNune || Uie SaE

Schea Nume | Altz High Schodl

Disid Name | Canyons School District
Dt Updted 21014

Document Assessments and Scoring: Use the planning information below to develop and tailor the
description and use of Assessments and Scoring.

‘Assessments are standards-based, of high quality, and desi gned fo best measure the knowledge and skills
found in the SLO Learning Goal. hould be d by clear criteria or scoring ruk
to describethelevel a which students have | carned.

) Uie Sawe

Alta High School

Canyans Schoal District
21014

Establish Targets: Use the planning information to guide you to establish student leamning Tar gets.

Targets: Targets ae usad to effectively project levels of proficiency toward the Learning Godl. Identify
the expected student leaming outcomes by the end of the instructional period for the whole class as well as
for diferent subgroups, as pproprite

Planning Information for Assessments and Scoring

Explain how student
performance is defined and
scored using the chosen
Assessment(s). Include the
specific scoring rubric
and/or criteria to be used.

Formative assessments will be done throughout the unit for
eachtopic.

Rubric will be used for final performance and partfalio.

Describe how often you will
collect data to monitor
student progress toward the
Learning Goal

Assignments (e.g., hotes, ruoric assessments, process and
praduction phatos, programs, research, published reviews,
letters, and refiective statements) will be collected weekly and
will become part of the cumulative portfalio.

Planning Information for setting Targetsused to establish Educator Evaluation Ratings

Describe the courses, past
assessments, and/or
expeniences used to establish
exp ected Target outcomes
for students’ understanding
of the Leamning Goal

Grades and content leamed in previous Theatre courses will
be reMewed. In addition, students will be given a
pre-assessment in which they will oudine the technical
elements that woud enhance a given character's
perfomance. This information will determine the current
levels and the expected target outcomes,

Explain how you will use
this information to
differentiateinstruction
for all students toward the
Leaming Goal (c.g., gifted
and telented, ELL, special
education).

ELLs will require the use o visuals, simplified instructions, and varied forme of
nstration
Students on IEPs will require indvidual acconmodations based individual

needs.

Advanced students initiats, define, and solve challenging problems
independently. Maintaining 90 % of the requirerrents based on the rubric.
Struggling students notidentified by the aforementioned sub-groups will be
accommodated based on individual needs.

Tdentify the past
performance (e.g., grades,
test scores, etc.) of students
in the identified courses,
assessments, or other
sources of information to
categorize student levels as

Based on the above information, the percentage of students in
the three groups are as follows:

Level Starting # or %

Lw 17/19 37%

8/19 42%

their starting points prior to
instruction and leaming.

s 14/19 21%

Expected SLO Student Learning Targets

Assessment(s) for the SLO

Describe the Assessment(s)
(i.e., performance tasks and
their corresponding scoring
rubrics) that measure the
level of students’
understanding of the
Learning Goal'.

Students will create a performance that demanstrates the use
and understanding of the design elements researched and
publish a partfalio reflecting content and pracess from across
the term: e.g. nates, rubric assessments, pracess and
production phatos, programs, research, published reviews,
letters, and reflective staterments.

Using students’ starting
points, identify the number
or percentage of students
expected at each Target
based on available data
about their

Level Starting # or %

Lew 10/19 0%

5/19 26%

Include any appropriate
subgroups.

ze |14/19 74%

ng the Uteh

Explain how these Target
outcomes demonstrate
ambitious, yet realistic goals
for measuning students’
understanding of and
progress toward the
Learning Goal

#Gaal:

All students will double their rank (decrease raw score by ¥2)
by the end of the unit.

For example: Students who average ranking in 2 will end up in
Rank 1 by the end of the unit.

(see Rubric)




Example of an SLO
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Schod Name | Alta High Schol
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Directions: Complete this section at the end of the instructional period (i.¢., course, grade level).
This section records the final outcomes for your student |earning Targets.

Actual O for Targets:
L

end of
different subgroups s eppropriate.

Record the actual number
or percentage of students
who achieved the Targets
set in the section above at

Actual #or %

1/17 6%

the beginning of the
instructional period. Include
any appropriate subgroups

9/17 53%

as noted above. High

7/17 41%

Please provide any comments you wish to include about actual student leaming Target outcomes
and proficiency levels

When lacking at the data, | am very pleased that every student (other than 2 had growth)
-One of these students did not show growth because she did not tum in a portfolio,
therefore | had no data to callect on her at the end. The other student that did nat exhibit
grawth was already inthe high group and remained inthe high group.

-| did not take into account those students that would drop the class when creating my
targets, therefare the numbers in the dass are different for the final than in the starting and
targets.

-| was overly ambitious when setting my targets. | expected every student to double their
growth, which did nat happen for every student.

-47% of the students met their goal of doubling their score.

-93% of the students exhibited growth.

-58% of the students moved up at least ane target level from pre test tothe final.

-23% of the student moved up two target levels from the pre test to the final

- | did nat take inta consideration the fact that same students would not tum the
assignmentfoartfalia in. Therefore if | were to do ta this process again, | would try to take
this into consideration when creating my targets.

Establish Educator Ratings Use the table below to review the SLO with the admini strator/
supervisor and document the educator rating based on the established Learning Goal,

Assessment(s), and Targets

) Uie Sawe

Alta High School

Canyans Schoal District
21014

Educator Ratings: E duc

expected.

() Does Not Mest (O partially Mests
Based on the students’ Based on the students’
starting points, students starting points, students
performed worse then partially performed as

expected.

or refing results ere based on the SLO Targets.

(®)Meats

Based onthe students’

starting points, students
performed as expected.

Om

Based on the students’
starting points, students
performed better than
expected.

A dmini strator/ Supervi sor comments

Date

Administrator] Supervisor Signature

Date

5/20/14

Educator Signature (the

J ulie Sauve

D e B THla 1 & AN G

with the rating)




Benefits of SLOs

Both student and teacher are provided with real feedback
about growth

Helps teachers identify areas of strength and weakness in
own teaching

The data validates our work — We now have proof that
students learn in our classes

Students have fun tracking their growth and being a part of
the learning process

It takes some extra organization to plan out a unit with the
SLO in mind — However, you become a better teacher
when you do this!




